Group work in the second language classroom: where teaching meets learning in pedagogic discourse by Chappell, Philip J
University of Wollongong 
Research Online 
University of Wollongong Thesis Collection 
1954-2016 University of Wollongong Thesis Collections 
2010 
Group work in the second language classroom: where teaching meets 
learning in pedagogic discourse 
Philip J. Chappell 
Follow this and additional works at: https://ro.uow.edu.au/theses 
University of Wollongong 
Copyright Warning 
You may print or download ONE copy of this document for the purpose of your own research or study. The University 
does not authorise you to copy, communicate or otherwise make available electronically to any other person any 
copyright material contained on this site. 
You are reminded of the following: This work is copyright. Apart from any use permitted under the Copyright Act 
1968, no part of this work may be reproduced by any process, nor may any other exclusive right be exercised, 
without the permission of the author. Copyright owners are entitled to take legal action against persons who infringe 
their copyright. A reproduction of material that is protected by copyright may be a copyright infringement. A court 
may impose penalties and award damages in relation to offences and infringements relating to copyright material. 
Higher penalties may apply, and higher damages may be awarded, for offences and infringements involving the 
conversion of material into digital or electronic form. 
Unless otherwise indicated, the views expressed in this thesis are those of the author and do not necessarily 
represent the views of the University of Wollongong. 
Recommended Citation 
Chappell, Philip J., Group work in the second language classroom: where teaching meets learning in 
pedagogic discourse, Doctor of Education thesis, University of Wollongong - Faculty of Education, 
University of Wollongong, 2010. https://ro.uow.edu.au/theses/3168 
Research Online is the open access institutional repository for the University of Wollongong. For further information 
contact the UOW Library: research-pubs@uow.edu.au 
 
 
 
NOTE 
 
This online version of the thesis may have different page formatting and pagination 
from the paper copy held in the University of Wollongong Library. 
 
 
 
 
 UNIVERSITY OF WOLLONGONG 
 
COPYRIGHT WARNING 
 
You may print or download ONE copy of this document for the purpose of your own research or 
study. The University does not authorise you to copy, communicate or otherwise make available 
electronically to any other person any copyright material contained on this site. You are 
reminded of the following: 
 
Copyright owners are entitled to take legal action against persons who infringe their copyright. A 
reproduction of material that is protected by copyright may be a copyright infringement. A court 
may impose penalties and award damages in relation to offences and infringements relating to 
copyright material. Higher penalties may apply, and higher damages may be awarded, for 
offences and infringements involving the conversion of material into digital or electronic form. 
 
Group Work in the Second
Language Classroom:
Where teaching meets learning
in pedagogic discourse
Philip J Chappell
B Com (Marketing) University of New South Wales (1985)
Certificate of English Language Teaching to Adults (CELTA)
Australian Teacher Training Centre (1994)
M Ed (TESOL) University of Wollongong (2002)
Thesis submitted in partial fulfilment of the requirements for the
degree of
Doctor of Education
in the
Faculty of Education
University of Wollongong, Australia
March, 2010
Thesis Certification
CERTIFICATION
I, Philip. J. Chappell, declare that this thesis, submitted in
partial fulfilment of the requirements for the award of Doctor of
Education, in the Faculty of Education, University of Wollongong,
is wholly my own work unless otherwise referenced or
acknowledged. The document has not been submitted for
qualifications at any other academic institution.
Philip. J. Chappell
30 March, 2010
- 1 -
Abstract
The central concern of this thesis is the nature and the role of
small group work in classrooms where the main educational
object is the teaching and learning of English as a foreign
language. This concern emanated from the author’s own teaching
praxis whilst engaged as a language teacher, language teacher
mentor, language teacher trainer, and member of the main
professional association of language teachers in Thailand. As
such, this thesis records the author’s efforts towards completing
a professional doctorate program, which has at its core the
following questions: How does small group work contribute to
language teaching and learning in an adult, English as a Second
Language classroom? How is group work successfully enacted in
an adult, English as a Second Language classroom? What roles
do the students and the teacher play in the implementation of
effective group work?
Although the central concern of the thesis stems from
practical pedagogical issues, the focus shifts to theoretical
concerns, with a proposed theoretical framework drawing on
Vygotsky’s (1978, 1986) mediational theory of mind, Halliday’s
(1978) systemic functional linguistic theory, and Bernstein’s (2000)
theory of pedagogic communication. Complementarities of these
theoretical approaches to human learning and development are
established which provide a level of analysis which captures the
dynamics of the classroom context in which the group work takes
place, thus allowing for comprehensive data to be gathered to
enable descriptions and explanations of the nature and the role of
group work in the language classroom. Significantly, the
dominant theoretical approaches to second/foreign classroom
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interaction are critically reviewed, with suggestions for how they
would benefit from a shift in emphasis from the individual to the
social.
The research is sociogenetic in orientation (Valsiner and van
der Veer, 2000), which entails an interpretive, naturalistic
approach, adopting principles of ethnography within a
compressed time frame. Data comprise video recordings (audio
and visual) of all classroom activity over the period of one term,
representing a complete curriculum cycle. Data also comprise
interviews with the teacher before and after each of the fifteen
lessons, field notes, classroom materials, and curriculum
documents from the educational institution. The approach to data
analysis follows Christie’s (2002) curriculum genre/macrogenre
model, starting at the longer unit of curriculum macrogenre, then
working down to the curriculum genre level, and then discrete
segments, or structural elements and phases of lessons, where
group work is enacted. The talk is captured holistically by utilising
Bernstein’s (2000) model of pedagogic discourse, with the talk
representing interactions between the teacher and students
analysed using systemic functional grammar.
Findings reported include a description of the pedagogic
functions of group work revealed in one curriculum macrogenre.
Activity directed toward the object of each of these functions
represents a variety of interactions all representing intersections
of language and cognitive development in the complex milieu of
the classroom. An understanding of this milieu involving language
and human activity, it is argued, is essential for delving deeply for
answers to the central questions focused on the nature and role
of group work. The findings also reveal a successful enactment of
the foreign language curriculum. This is an exemplar of where an
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institute’s policy and program has productively recontextualised
theory and the policy has in turn been successfully
recontextualised by the teacher into effective foreign language
teaching practice in the classroom.
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